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wh-en the Con-Con President, Diosdade
majority of the Con-Con vated to
Isnguage. A pandemonium broke out in
lipino spactstors startad shouting cursas and
MHﬂn supportars retal lated with equally intoresting axpletives.

: _ﬁ:ﬂﬂ the tumultugus session, Hivare was questioned by some
a8 1o 'what he thought of the happening in the hall,

2 he said célmly, 1 sm convincad maors than svar that Spanish
nationsl language. You know why ? Because sil the curses u ttered
i __H‘;_MHHII as the non-Tagalogs over Piliping were

I .'i i
iy e v

W

*Tﬂ"ﬂhdw&m
g In 1975 ha received the

Mhmm

‘m sh { “! ; ‘_ A
Tk h ML e

mis -education of the

The Author (rght) receiving a congratulstory wrord from

r. Narciso Albarracin’s “Philip-
pine Education: A Challengs %0

Naticnal Purpose™ (SIDE
STREETS, August 1981) is a mile
stone in intellectual honesty, candor
and altruism, At last, an educator —
who is also a product of an educe
tional system that has thwarted the
Filipino's desire for true progress in
culture, economics and eventually
has recognized the basic
congenital problems that beleaguer

politics
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amentably, however while Dr.
Albarracin recognizes the problems,
he hardly indicatet: gny solution. He

could at least have pointed out the
root cause of our educatronal infirmity
Brfing 10, among other trestises,
Rosa Sevilla Alvero's "“Critica del
Sistema de Educacion en Filipina™
(18936, UST Press) and Dr. Jose Maria
Delgado's series of articles published by
Liberras in answer 1o Trinided Herme-
negido Pardo de Tavera's "History of
the Philippines” included in the 1903
national census publication. Thes are
Al - alas! — written in Spanish, the
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' Mﬁnﬂmtﬂ our present
-WMMM be had
{!ﬂﬁlﬂ not lost Spanish as one of
~ our tools of communication and
development. Had we kept Spanish,
there would not be any “language
problem” issue today. Any Filipino
who has rid himself of the “Hispano-
phobia” inflicted by our school system
will fully understand this,

After the Spanish conquistadores
succeeded in putting together so many
tribal nations (called “ethnic states”
by President Marcos in his Tadhana)
under a single administration, a clash
of native languages and dialects
inevitably resulted. The clash must
have been formidable, for each of the
native dialects, unlike the Chinese
languages in Mainland China that use
8 common script, had its own unique
system of writing. Pardo de Tavera's
"Cuadro Paleografico,” which de-
monstrates the system of writing of
each native dialect, reveals more
differences than similarities in those
pre-Spanish scripts. Such a condition
was certainly conducive to misunder-
standing and disunity. It took a China-
man, turned ardent Filipino through
Hispanization — Tomas Pinpin — to
decide for us the adoption of the
Spanish alphabet for all our native
dialects. Unfortunately, Tomas Pinpin
occupies an obscure place in our
history. In fact, @ Manila mayor who
had no sense of history at all, had
Pinpin's rundown monument bar-
barously pulled out from Plaza Cer-
vantes and thrown into Plaza Calderon
de la Barca in front of the Binondo
Church — a bizarre tribute to the
memory of the man who gave us a
unified Filipino script. Having lost its

objectivity due to its diseased pre-
occupation with things colonial, our
educational system has only succeeded
in becoming not only colonial but on
this account savagely anti-Filipino.

To bridge the disunity of speach

among so many indigenous “ethnic
states” that were to become the base
of a single Filipino nation, the
Spaniards simultaneously Hispanized
all the native languages as they began
teaching Castilian to all of them. After
three centuries of doing this, a na-
tional concept, known as Filipino,
expressed itself in Spanish through the
writings of those who proudly iden-
tified themselves as Filipinos, whether
Iberian, Chinese or Malay-Indonesian
in blood.

Yes, “Filipino™ had to start as an
elitist concept since there was no other
way then possible for that unitary
concept of nation to emanate from so
many autonomous native groups. Such
“regional groups”’ intermittently
suffered hangovers of being different
and “independent ethnic states”
vis-a-vis the greater Filipino nation
that was being forged, wittingly or
unwittingly, by the Spanish language
itself. The situation finally alarmed
the Spaniards who, in their frantic
attempts to keep their power, went

But drunk with their victory over
both the Spaniards and the Filipinos,
the American McKinleyans imposed
English through the educational sys-
tem they contrived, thus starting 3
new | problem. They sought to
eliminate Spanish as the unitary and
linguistic influence among so many
persistent “‘ethnic states” and hoped
to make all Filipinos speak English.
But while the Americans succeeded
in persecuting Spanish out of exist-
ence, they failed to make English rhe
language of all Filipinos. English thus
became the language of an elite, many
of whom became political parasites
in and out of the Philippine govern-
ment. The grass roots were compul-
sorily subjected to its teaching but
they never accepted it as their
language to replace their respective
ethnic vernaculars.

Worse, when the Americans turned
over the country’s educational system
to their Filipino minions, the latter
adopted their mentor’s biases against
what is Hispanic in the Filipino but

m

“To be nationalistic, Filipinos do not need the regionalistic
and chauvinistic outlook of parochial minded Taglistas. .
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to the extent of even prohibiting
Spanish among the disparate indi.
genous population. But such pre-
ventive measures against Spanish came
too late. For the Filipino nation had
already been born, in Spanish, in the
same way that the Mexican, Peruvian
and other Latin- American nations
were bhorn in Spanish despite all the
preventive measures put up by the
Madrid governments of those times.

Claro M. Recto, whose nationalism
cannot be assailed, pointed out that
“had not the Americans arrived with
their language (English) there would
be no question about Spanish being
our sole and primary official and
national language.” (" La Cruzada por
El Espanol en Filipinas,” Manila
Chronicle Supplement, Oct., 1960)

failed at the same time to nurture

the good seeds of the English language
left by an imperialistic, bigotry-ridden
McKinleyan regime of some 40 years.

Had the Americans made the Philip-
pines a member-state of their United
States, there could have been a con
scientious and pi operly motivated
teaching of English from which good
things could have surfaced, including
possible solutions to what we now
refer to as a national problem.

English could have besn properiy
taught, and properly learned by the
Filipinos, if there was a clear intention
to annex the Philippines as a member
state of the American union. As there
was none, the McKinleyan imposition
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~ Thelogical thing to do was to
~ return to Spanish so that the inter-
rupted evolution of our national ity
since 1521 could be returned on its
original historical tracks. However, the
American regime, in its drive to keep
the Filipino perpetually confused and
marginal, encouraged instead the
“formation of a national language
based on Tagalog.” With this ploy, the
former Tagalog “ethnic state,” in
relation to the Visayans, Mindanao-
enses, llocanos, Bicolanos, Kapang
pangans, etc., became the “fourth
colonizing power” within what re-
mains of the authentic Filipino
national framework,

Thus the “ethnic states” — and
regional ism — were resurrected, but
with a cruel innovation against the
non-Tagalogs who now find them-
selves being linguistically colonized
by rabid surian Tagalisras.

Along this cruel twist of events,
and possibly because of it, some
regional groups, like the Mosiem
Filipinos, prefer to secede from the
entire national dichotomy. Because
the American system of education in
English has betrayed what is Filipino,
we are now being made to think that
with “Pilipino,” a deliberate corruption
of “Filipino,” we shall at last achieve
“national unity.”’ That is why we now
have the Ministry of Education and
Culture decreeing Pilipino a compul-
sory subject in college and as the
medium of instruction for “humanity
subjects,” aside from virtually making
it the language in the elementary and
high school levels to cover up for their
failure in teaching English.

But with Pilipino we will not solve
the educational problems cited by
Dr. Albarracin. We will only com-
pound them the more, for Pilipino Is
not an academic language, It can
hardly be intellectualized. Moreover,
there are no books in science, world

in Pilipino to sn extent that would
reasonably enable us to refer 1o it as
# “storehouse’” of world knowledge.
To progress, Filipinos do not need
“Pilipina™ in their school curriculs,
except in the primary grades — in the
Tagalog-speaking areas of the country.

Pilipino could well be developed as
the national language, if indeed that
is really what we need in this age of
global interaction. But its propagation
must be done outside of the educa-
tional system. Instead of the educa-
tional system, the media could do the
job. For the real challenge now is how
to save English as the primary medium
of our education if we mean what we
say when we talk about ""national
development” and “'national goals.”
And to save English, we must remove

Pilipino from the high school and
college curricula, We are not to lose
English just to please the devious
entrepreneurs of the billion-peso
Pilipino textbook business,

Imagine if after losing Spanish we
were to lose English too! Is it not a
wonder why most Pilipino-oriented
citizens of this New Republic do not
have a global outiook of things? The
foreign imperialists and colonizers
must have been evil indeed, but let
us not allow that to blind us to the
fact that we direly need English, and,
to a certain axtent, Spanish. The
solution, therefore, to the language
and, in effect, to all the other educs-
tion problems cited by Dr. Albarracin,
Is the immediate removal of Pilipino
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teaching A
madern methods end sudic-vissel
systems and the inwngification of
Spanish as » foreign language requrs-
ment in high school snd college.

To be nationalistic, Filipines do
not need the regionsiistic and chauil-
nistic outiook of parochisl minded
Tagalistas and the growing number
of diploma mill operators we now
have. Their ilk is a disquieting and
brutish impediment to the attainment
of progress through adequate sducs-
tion for all Filipinos, including many
in the Tagalog community who do
not share their homegrown and
regional imperialism. The MEC should
leave to Nora Aunor and to Vilma
Santos and the rest in the entertain-

ment world — to the media, that is —
and to honorable Tagaiog foundations,
the development of Tagalog as 2 wide
soread language among Filipinos who
may need it. Later on, if Tegalog
Proves to be a practical and adequate
substitute to English as our primary
tool of education, then the objections
to its adoption as a language of in-
struction and as a develcpmental tool
would have been nullified.

Dr. Albarracin has ciearly identified
the basic problem of Philippine
education — the language problem — a
problem made more damning with a
new colonialism: the imposition of
Pilipino in our school system, The
ssue is as clearcut as that — a situation
that condemns equivocation. L



